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Grading Scale for your posts: As in a classroom situation, your grade
on the discussion board is based not only on how much you participate
but also on the intellectual quality, showing maturity, clarity, and good
organization, support of arguments and discussion with adequate
examples.
10: More than minimum posts in both quality and
quantity
Your posts are accurate, original and relevant,
and teach us something new, and are well
written. The posts add substantial learning
presence to the course and stimulate additional
thought about the issue under discussion.
9: More than minimum posts in both quality and
quantity
Your posts lack at least one of the above
qualities, but are above average in quality.
8: The minimum posts in both quality and
quantity|
Your posts present little or no new
information, but make some contribution to
our understanding of the issue under

discussion.

7 Not apparent that an appropriate level of effort
was put into the assignment.

0: No posts or late posts; your posts add no value
to the discussion.
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Task 2

1. Describe and comment on some examples of
observed differences in your native language use
by younger and older persons, male or female
speakers, “standard” or regional dialects. Do
your own research, and write up your response
as a post by 5:00 pm, Oct. 23 (Fri), 2009.

2. Post at least two comments/questions (the more
the better) on your classmates’ responses by 5:00
pm, Oct. 30 (Fri), 2009.
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5: Strongly agree

4 . Agree

3: Neither agree nor disagree
2 Disagree

1: Strongly disagree
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1) General explanation about the forum

The culture-learning discussion forum introduces you to a variety of issues concerning “culture’, which is
fundamental to developing your communicative competence. ‘Culture’ in the context of the foreign language
curriculum refers to the system by which natives of a given society interact and interrelate, including culture-specific
products (e.g., books, music, food) and culture-specific practices (e.g., patterns of social interactions), which are
reflective of culture-specific attitudes, values, and beliefs of the society from which they come. The culture-learning
discussion board also aims to help you develop positive attitudes toward other cultures and the ability to communicate
effectively in a culturally appropriate manner with people in the target language.

During the course of this semester, you will be asked to post your comments/questions, demonstrating the extent of
your growing awareness about the phenomenon of “culture’ and obstacles to intercultural understanding, as well as
about cultural differences and similarities between your own culture(s) and Japanese culture which may give rise to
potential cultural misunderstandings. Read and think about the assigned tasks. Do your own research, familiarizing
yourself with the tasks to be performed and keeping those in mind as you encounter possible helpful data in throughout
the course as well as outside sources through the media or interaction with other individuals. Then write up your
responses as a post. Posts are not papers; they must be, however, well-organized and well thought-out responses to the
assigned tasks. Please be sure to document all sources you use in your responses, such as course material, Web sites,
encyclopedias, literary or journalistic texts, travel reports, quotes from people interviewed, etc. You may use Japanese
and/or English.

2) General Guidelines

*Be respectful of others and have good manners. If you wish to discuss a potentially sensitive issue, handle it with tact.
Flaming, trolling, or harassment will not be tolerated.
*Stay on topic.

Academic Honesty: All work you submit must be your own and must not be done with your classmates. Work not your
own will be given a failing grade and may result in a failing grade for the course. See the Student Code: Part 4
Academic Integrity (http://www.admin.uiuc.edu/policy/code/index.html) for specific information regarding the
university policy. Outside resources used for your portfolio must be properly documented, including both in-text citation
and references.

3-a) Tasks for Fall 2009 (JAPN201)

Task 1

The objective of your first task is to develop awareness that geographic, historical, economic, social/religious, and
political factors can have an impact on cultural perspectives, products, and practices, including language use and styles
of communication.

Task 1 has two phases:

1. Using two products (i.e. one product from Japan and one product from your home country), such as musical
compositions, items of clothing, popular foods, architectural monuments, literary selections, etc., in your home and
Japanese cultures, conjecture about the reason(s) for the “products” popularity (or lack thereof), given geographic,
demographic, historical, or other contextual factors. Write up your response as a post by 5:00 pm, Sept. 11 (Fri), 2009.
2. Post at least two comments/questions (the more the better) on your classmates’ responses by 5:00 pm, Sept. 18 (Fri),
2009.

Task 2

The objective of your next task, Task 2, is to develop and demonstrate awareness that situational variables (e.g., context
and role expectations, including power differentials, and social variables such as age, gender, social class, religion,
ethnicity, and place of residence) shape communicative interaction (verbal, nonverbal, and paralinguistic) and behavior
in important ways.

Task 2 has two phases:

1. Describe and comment on some examples of observed differences in your native language use by younger and older
persons, male or female speakers, “standard” or regional dialects. Do your own research, and write up your response as
a post by 5:00 pm, Oct. 23 (Fri), 2009.

2. Post at least two comments/questions (the more the better) on your classmates’ responses by 5:00 pm, Oct. 30 (Fri),
2009.
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The goal of your next task, Task 3, is to develop and demonstrate awareness that situational variables (e.g., context and
role expectations, including power differentials, and social variables such as age, gender, social class, religion, ethnicity,
and place of residence) shape communicative interaction (verbal, nonverbal, and paralinguistic) and behavior in
important ways.

Task 3 has two phases:

1. Describe and comment on two behaviors (e.g., greetings, apologies, complements, manners, nonverbal behaviors
such as eye contact, head movement, and gestures, etc.) that illustrate similarities and/or differences in contextual
expectations in your home culture and in Japanese culture.

2. Post at least two comments/questions (the more the better) on your classmates’ responses.

Deadline: 5:00 pm, Dec. 4 (Fri), 2009

3-b) Tasks for Spring 2010 (JAPN202)

Task 1

The goal of your first task is to recognize stereotypes or generalizations about the home and target cultures and use
significant evidence to substantiate your evaluation of these stereotypes.

1. Give at least one example of stereotypes many Japanese hold about your home country people and society. What
Japanese cultural perspectives or what evidence may have given rise to this stereotype?

2. Give at least one example of stereotypes many of your home country people hold about Japanese people and society.
What perspectives or what evidence from your culture may have given rise to this stereotype?

3. Write up your response as a post, AND post at least THREE comments on your classmates' responses by 5pm, Feb.
12 (Fri), 2010.

Task 2

The goal of TASK 2 is to develop and demonstrate an awareness that each language and culture has culture-conditioned
images and culture-specific connotations of some words, phrases, proverbs, some idiomatic formulations, gestures,
symbols, etc.

1. List and explains TWO examples of culture-specific connotations in words, phrases, idioms, proverbs, etc. you have
encountered in Japanese, English, or your native language(s).

2. Write up your responses as a post, and post at least FIVE comments on your classmates' responses by 5pm, March 12
(Friday), 2010.

Task 3

The goal of your third task is to develop and demonstrate an awareness of some types of causes (linguistic and
nonlinguistic) of cultural misunderstanding between members of different cultures.

1. Using newspaper articles, advertisements, Web sites, or other data sources, compare how an event, product, or
practice of the home culture is viewed in the target culture and attempt to explain the reasons for the views.

2. Write up your responses as a post, and post at least FIVE comments on your classmates' responses by 5pm, April 16
(Fri), 2010.
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WE 2 (WATFx— 74 —F LFHIEFI)

The culture-learning discussion forum has introduced you to a variety of issues concerning ‘culture’, which is
fundamental to developing your communicative competence. Over the course of this semester, you posted your
comments/questions, demonstrated the extent of your growing awareness about the phenomenon of ‘culture’ and
obstacles to intercultural understanding, as well as about cultural differences and similarities between your own
culture(s) and Japanese culture(s) which may give rise to potential cultural misunderstandings.

Please help us to improve future discussions on the forum by filling out this evaluation form. Please submit this form to
your instructor.

1. Using the scale below, please rate the following items related to your experience on the discussion boards.

Strongly | Agree Neither Disagree | Strongly

agree agree nor disagree
disagree
(1) The discussion forum was informative
and useful.
(2) The discussion forum met my
expectations.

(3) The discussion forum addressed
important issues in my study of Japanese or
any other foreign languages.

(4) The discussion forum provided me with
opportunities to get to know my classmates.
(5) The discussion forum helped me develop
positive attitudes toward other cultures and
the ability to communicate effectively in a
culturally appropriate manner with people in
the target language.

(6) The discussion forum was easy to use.

2. What was the best part of the discussion boards?

3. What change(s) would you make to future discussion boards?

4.Which format did you like better: (i) having one deadline to post your response and comments/questions to your
classmates’ posts (JAPN 202 format) or (ii) having two separate deadlines—one for posting your response, and the
other for posting your comments/questions to your classmates’ posts (JAPN 201 format).

5. Any other comments?

Thank you for taking the time to complete this form. We greatly appreciate your feedback!




